
SATA…you’ll hear that acronym 
used frequently in the art therapy 
department. I remember my !rst 
year in this program and several 
questions came to mind when I 
heard people talking about SATA. 
What exactly is SATA? Who is in 
SATA? How do I join? What does 
SATA do? Is it going to take a lot 
of my time? I had to !gure a lot of 
those questions out on my own, 
so I would like to help you out and 
answer some of those questions.

SATA is the Student Art Therapy 
Association created by the art 
therapy students. SATA is regis-
tered with Student Organizations 
on campus; we can obtain fund-
ing from the school for various 

activities and materials such as art 
supplies, conferences, and pre-
sentations. For example, SATA is in 
charge of the annual fall confer-
ence every year and most of the 
money comes from the university. 
SATA also puts on the annual art 
show at the end of the school 
year. This year our show is May 9th 
and will showcase artwork from 
every student in the !rst and sec-
ond year classes. Once you are in 
the Art Therapy Program, you are 
considered a SATA member…and 
you don’t even have to pay a fee! 
(Woohoo!) As !rst year members 
you will be expected to attend 
meetings, give input into SATA 
activities and hopefully be excited 
to help the organization.

Shelly Goebl-Parker is the advisor 
for our organization and she, as 
well as the other faculty attend 
the meetings. The “second-year” 
students will be the o"cers your 
!rst year of the program and 
then the new class will take over 
in the spring semester. SATA is 
truly what the students make of 
it. Every year the organization is 
di#erent. You can make the orga-
nization as active and outgoing 
as you wish. SATA takes as much 
time as you are willing to put into 
it. Please ask questions and get 
involved, it will make your experi-
ence in the program much more 
ful!lling! 
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by Michelle Itczak, 2nd Year

In fall 2007 I was enrolled in the 
Art 551 - Creative Process. In this 
class I created visual representa-
tions re$ecting how I perceived 
the therapeutic alliance as it 
developed with the clients that I 
was helping (including transfer-

ence and counter transference 
issues). Documenting my creative 
process, creating response art, 
and re$ecting on my practicum 
experience helped me to better 
understand the importance of art 
therapy, my role as an art therapy 

intern, and the client popula-
tion at my practicum site. This 
class provided me with a creative 
outlet for expression, learning, 
and growth that supported my 
practicum experience. 

CREATIVE PROCESS       by Angie Perkinson, 2nd Year

LEFT: 1st Phase, 
Encounter #1 

(embroidery detail). 
October 2007.

RIGHT: 2nd Phase, 
Encounter #1, Mixed 

media on fabric. 
November 2007. 
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SURVIVAL TIPS      
 I remember walking in to my 
!rst class with a mixture of ex-
citement and anxiety. The girls 
slowly trickled in one by one and 
whether they showed it or not 
I could sense the same tension 
in the air. I thought to myself “I 
wonder if we will !t”. We came 
from all over, anywhere from 
Kentucky to Kansas and I won-
dered if we would get along or 
if I would spend the next several 
years of graduate school locked 
away in my own personal fortress 
of solitude reading seemingly 
impossible amounts of informa-
tion. Weeks passed and the ten-
sion drifted away. We found that 
the one common denominator 
amongst us was that we were in 
this together. Our !rst experience 
of solidarity was a potluck held at 
a second year’s house. We came 
with our dishes and questions. We 
sat on a blanket eating hotdogs 
and talking about art therapy. As 
the evening approached laughter 
and personal stories !lled the air 
as we let go of our appropriated 
personas and let each other into 
our worlds. Little threads of con-
nection emerged between us and 
our communal strength began to 
build. I remember thinking that 
night that it was going to be a 
good year. The potlucks continue 

and have be-
come a regular 
occurrence. 
We use these 
nights as a way 
of connecting 
and support-
ing each other. 
Some nights it is 
a “no art therapy 
allowed” night 
and others 
nights are ones 
of support and 
o#ering a shoul-
der to cry on. 
For us, !nding 
our group identity was an impor-
tant way of staying connected 
and establishing important rela-
tionships. Finding a way to survive 
your !rst year is an important 
task, so I o#er several tips. First, 
stay connected to your home life. 
My family and friends at home 
are an important reminder as to 
why I started this journey. Second, 
establish connections in your new 
life whether it is through potlucks 
or phone calls. Knowing that you 
have support in an unfamiliar 
place can be very reassuring. 
Third, learn from your peers. The 
amount of insight I have gained 
from my classmates has helped 
me solve and survive some tough 

situations. Fourth, never forget to 
create. I make something every 
day whether it is a little doodle 
on a scrap of paper or a deep 
re$ection on an experience I have 
had. We are all here because we 
believe in the power that creation 
can o#er. Staying connected to 
that experience has helped guide 
me through my new life and 
helped me stay in touch with who 
I am. Finally, stop and breathe 
once in awhile. The !rst year will 
be over in a $ash and you’ll want 
to savor every moment. So take 
a breath and get ready for some 
intense work and some amazing 
experiences. 

by Kristen Doecke, 1st Year

At our Thanksgiving potluck.

SCARF CEREMONY     
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THE BRIDGES                        
The Bridges Community Support 
Services / The Turner Center for 
the Arts is a unique practicum 
/ assistantship site located in 
the Maplewood neighborhood 
of St. Louis. The Turner Center 
is an open studio environment 
for disabled adults. Evening and 
Thursday sessions o#er guidance 
and structured sessions. Monday 
through Wednesday the center of-
fers open studio sessions. Clients 
vary in disabilities; disabilities may 
be physical, developmental or 
mental. The open session partici-
pants may include clients living 
with brain injury, major depres-
sion, schizophrenia, stroke, or a 
developmental disability. The only 
requirement in the open sessions 
is the client’s ability to function 
independently. Some clients take 
advantage of the open sessions 
coming into the studio at 10:00am 
when it opens and staying until 
3:00pm when the open sessions 
end. Open studio functions as a 
“drop-in” studio allowing clients to 
come and go or bring a lunch and 
stay for the day. Art openings are 
held approximately three times a 
year giving the clients an oppor-
tunity to show and sell their art 
work. The Turner Center practicum 
is open to second year students 
who have had at least one prior 

practicum under the supervision 
of an ATR-BC.

I have been working at the Turner 
Center for 7 months. Currently I 
only work during the open studio 
sessions; in the past I worked dur-
ing the day and evening. I also see 
clients individually that receive 
support through Bridges CSS. 

Because I have a strong studio 
background I !nd the studio envi-
ronment comfortable and natural 
for me. Everyone at the studio 
is asked to create art during the 
open studio sessions. I am con-
stantly aware that my position in 
the open studio is as a helper and 
facilitator. I work constantly at be-
ing aware of the clients needs and 
therefore limit my involvement in 
the art I create in the studio. 

Having the opportunity to es-
tablish long-term therapeutic 
relationships at a practicum site is 
not typical. I feel fortunate to have 
had the opportunity to develop 
and learn from these relationships. 
For more information you can visit 
on the web at: www.bridgescss.
com for information on the Turner 
Center go to Services and click on 
the link.

by Peggy Burchard-Ballard, 2nd Year
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THE CLASSMATE FACTOR      
For a brief, albeit intense, mo-
ment in time, we gather together 
in graduate school as classmates 
learning to be art therapists. Our 
experience of education, art, and 
psychology is expanded, shifted 
slightly in order to understand art 
used for healing. This education is 
accomplished through studying 
pioneers in the !eld of art therapy, 
the direction and experience of 
our professors, and by working 
clinically with clients at various 
practicum sites. The ‘classmate fac-
tor’ also deserves special recogni-
tion; it is stealth in its constancy 
and equally vital in its role. 

We a#ect each other intimately 
during whatever individual course 
of time it takes to complete the 
requirements of the program. 

Similar to the way Cathy Moon 
tells us an art therapist uses the 
‘unique’ qualities of art materi-
als to shape what is shapeless 
and give image to the unimagi-
nable with clients, our classmate’s 
individual strengths and weak-
nesses become part of the ‘mate-
rial’ from which we immediately 
address issues of ‘control, $uidity, 
resistance, malleability, softness, 
rigidity, massiveness, delicacy, 
containment, expansiveness, 
cleanliness, and messiness’. We 
witness each other’s uniqueness, 
for better or worse, as frustrations 
are vented in the hallway, talents 
are challenged, and we adjust to 
assignments that require reading 
and writing into the early morning 
hours. 

Our relationships and re$ections 
with each other directly facilitate 
our insight and growth, however. 
Together as a group, we create the 
safe place where speci!c interac-
tions with clients and personal 
experiences are revealed and 
vulnerabilities shared. These 
experiences, often profound and 
potentially earth shattering, give 
credence to theory. We arrive at a 
place of understanding in our-
selves because of this interaction 
in order to be able to hold a place 
for clients who are reaching out 
for help. It is important to be sen-
sitive to this fragile connection, 
recognize its importance, and 
value a commitment to its mainte-
nance ... always with gratitude.

by Linda Brady, 2nd Year

SCARS           
I was eating dinner before going 
to meet the client at the table 
out side of Skywalk which is the 
cafeteria in Alumni Hall. At that 
moment, I could see the beautiful 
sunset with the white cloud trail of 
the airplane in the sky. It was beau-
tiful, but it also looked painful. It 
seemed to be seen the scar in the 
sky. It reminded me the painful 
scars which I might have had be-
fore physically and emotionally. At 
once, I took out my camera from 
my book bag and took a picture of 
the scar in the sky. 

It has been six months in art thera-
py program in SIUE. To say com-
paring to the journey, I am at the 
starting point in the art therapy. 
It has not been long time since I 
have been here, but I realized that 
the art therapist is “the wounded 
healer” as Wadeson said. However, 
as time goes by having sessions 
with clients, I realized that real 

wounded healer was the client. 
When I faced the special moment 
that one of my clients having 
painful experience acknowledged 
her as being loved one, I realized 
that the wounded healer was her, 
not me. She seemed be a vulner-
able child, but she seemed to 
have strength to heal her wound. 
I really appreciated that I have 
witnessed the moment being with 
her, she made me feel as a signi!-
cant being. At this moment, the 
wounded healer was her, I was the 
client. She might not recognize 
her as the healer, but I am sure 
that she is. 

On that night I saw the cloud trail, 
I expressed my emotional pain 
to the canvas which was titled 
as ‘Scratch’ which resembled 
the scene of the sky. Hoping the 
scratches of my mind would fade 
like the cloud trail in the sky.

by Minhee Lee, 1st Year
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NATIONAL CONFERENCE            
As a second-year student, I was 
awarded the opportunity to 
present the results of the Project 
V.O.I.C.E. workshop at the annual 
American Art Therapy Association 
Conference in Albuquerque, New 
Mexico in November 2007. Crystal 
Kwentus, Kendra Washington, and 
I gave two workshops to a group 
of freshman and sophomores and 
seniors at a local high school. 

Project V.O.I.C.E. (Venturing Out 
Into Creative Environments) was 
an interactive program designed 
to introduce the !eld of art 
therapy as a viable career choice. 
This program provided informa-
tion about college, speci!cally art 
therapy as a possible career path, 
to students that historically and 
currently have su#ered from being 
underserved. Participants received 
information about opportunities 
for graduate study, !nancial aid 
opportunities, and the existence 
of the American Art Therapy As-
sociation as a resource. 

Project V.O.I.C.E. 
also provided 
an art-making 
experiential in 
which students 
were encour-
aged to illustrate 
their struggles 
and voices as 
minorities within 
the educational 
system. The col-
laborative art 
making experien-
tial encouraged 
the development of a recorded 
collective social voice within the 
school community. 

During the conference, we com-
bined the results of surveys 
collected from the students with 
some of the artwork created with-
in the workshop, as well as our 
own thoughts on the experience. 
We also spoke about strategies 
to increase minority recruitment 
into art therapy. Some strategies 
include leaving the o"ce and 

going into the community, taking 
the initiative to volunteer with 
mentoring programs or groups 
of students, and sharing research 
and work with others. 

This experience has been ex-
tremely valuable in learning the 
intricacies of doing institutional 
research, connecting with high 
school students, and feeling com-
fortable enough to speak in front 
of beginning and accomplished 
art therapists alike.

by Rosemary Barnes, 2nd Year

THESIS EXPERIENCE       
Starting in the !rst year, students 
are enrolled in Research 
Methodologies taught by 
professor Shelly Parker-Goebl, 
MSW, LCSW, ATR-BC. This course 
is designed to introduce students 
to research methods and theories, 
speci!cally addressing current 
trends in art therapy research.  It 
is in this course that students are 
given the chance to tailor their 
research to their own interests 
and can choose between a 
thesis project or writing a grant.  

Personally, I am very passionate 
about research and found that this 
course gave me the opportunity 
to write the thesis on a subject 
that I was equally passionate 
about. The thesis process starts 
after the completion of the course.  
You are assigned a thesis chair 
who also becomes your academic 
advisor for your second and third 
years in the program.  This process 
includes two readers and a !nal 
reader.  You plan out with your 
chair due dates of drafts including 

when it goes to the second reader.   
My experience with this has been 
absolutely fascinating.  Due to my 
thesis topic I was able to survey 
other professionals working in 
the !eld, which has opened the 
door to professional contacts.  This 
process, like most experiences 
in this program has taught me 
a lot about myself.  I have been 
very grateful for this experience, 
especially grateful to Carol Lark, 
PhD., ATR-BC for all her help and 
guidance.

by Kari Atkinson, 2nd Year
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EXPERIENTIAL EXPERIENCE           
ex·pe·ri·en·tial : relating to, derived 
from, or providing experience

Before discovering art therapy, I 
was not sure of the meaning of 
the word “experiential”. In fact, the 
!rst time I heard someone use the 
word (who happened to be an art 
therapist) I thought she made a 
mistake. “Did you mean ‘experi-
ment’, or ‘experience’ perhaps?” 
She explained to me how experi-
entials were used in her art ther-
apy education as a learning tool. 
The students would learn about 
a theory or skill, then the profes-
sor would help them to apply this 
knowledge by directing them to 
participate in an activity related 
to the theory, usually involving art 
or other creative elements. It was 
not until I was actually enrolled in 
this art therapy program, however, 
that I came to understand what an 
experiential really means.
 
Over the course of my !rst semes-
ter in the Art Therapy Counseling 
masters program at SIUE, I partici-
pated in many class experientials 
and noted recurring positive ef-
fects. As we were directed to make 
art pieces related to the topic at 
hand, it brought for me a new 
dimension of understanding to 
the topic: it promoted a more per-
sonal understanding, as well as a 
certain type of insight which only 
creative endeavors can stimulate. 

One such experiential in our 
Research Methodologies class 
evoked this personal insight in 
me: It is the beginning of the 
semester, and we are studying 
ethical principles related to con-
ducting and designing research 
projects. As I hope to conduct 
a pilot study involving children 
and families eventually, I tried 
to pay special attention as we 
learned about ethical standards 
for working with human subjects. 
Our professor Shelly Goebl-Parker 
gave us a directive to make an art 
piece using whatever materials we 
wanted, portraying the “research-
er” and the “subject”. I chose to use 
glue, watercolors, and glitter on 
thick white paper. After I let go of 
my analytic brain for a few min-
utes and allowed the creative pro-
cess to unfold, I came up with an 
image that felt like it had things to 
say. Shelly gave us further direc-
tions to engage in a dialogue with 
our image, asking our !nished 
artwork di#erent questions, both 
from the researcher’s point of view 
and that of the subject. 

Through this method of gaining 
insight into what our true feelings 
and thoughts may be concern-
ing the researcher and subject, I 
found that my subject did speak 
to me. There seemed to be a 
repetition of themes evoked in 

not only my images but in those 
of other classmates as well: ideas 
about protection, understanding, 
empathy, respect, and striving to 
understand courses of action that 
are in best interest of the subject.

Through the creative process of 
this experiential, I was able to 
connect with the intuition and 
creative wisdom of the right 
side of the brain. This part of me 
showed me that it is my intention 
to help others by investigating my 
research question, and it is also 
my intention to do so respectfully 
and empathically while preserv-
ing the safety and best interests 
of my subject, the children and 
families. In order to be reminded 
of these important insights, I 
needed the experience of the 
artwork. I needed to engage in a 
dialogue with the image, which 
is really a form of communicat-
ing with di#erent parts of the self. 
The type of education that art 
experientials provide is di#erent 
than that which reading and class 
discussions provide. Traditional 
education and creative experien-
tials are complimentary, however, 
in providing an enhanced under-
standing of the material. 

In the words of Jimmy Hendrix, ‘Are 
you experienced?”

by Anne Schipani, 1st Year

FALL CONFERENCE     
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FIELD WORK AT DETENTION CENTER                        
As a !rst year student in my 
second semester at Southern 
Illinois University, I have had the 
opportunity to be placed at a local 
Detention Center for Art Therapy 
Field Study.  

The Madison County, IL Deten-
tion Home is a facility that houses 
youth ages 10-17 years old who 
are awaiting court hearings to 
address current charges against 
them.  A few of these adolescents 
are there only a short time while 
several others could be there for 
months or even years. 

Before arriving at the Detention 
Home, each student received a 
packet explaining the facility and 
their procedures.  We took class 
time to discuss any questions or 
concerns and !nally we toured the 
facility with our instructor/super-
visor, Dr. Patricia Klorer (Gussie) 
and their onsite Art Therapist, 
Nancy Sill.

Later, each student was assigned 
a client.  We were told their !rst 
name, age, sex and charges 
against her/him (if this informa-
tion was available).  Since each 
client we are assigned is gener-
ally only there for approximately 
two weeks before her or his court 
hearing, it was imperative to 
schedule our !rst appointment 

immediately 
through 
Nancy Sill 
via e-mail or 
phone.  We 
are required 
to work one-
on-one with 
the client for 
!ve consecu-
tive sessions 
within this 
two-week 
period.

In my !rst experience, I was 
assigned a client who was not 
particularly interested in Art 
Therapy or art for that matter and 
later he chose to prematurely end 
our time together.  I will admit I 
felt slightly rejected and I secretly 
thought what if I had done this or 
changed that or said that di#er-
ently.  However, it was a positive 
experience to learn from espe-
cially since it was early on in my 
training.  It was a reminder of how 
the work we do is truly about the 
client and what they are genuinely 
ready for at the moment. 

Nonetheless, I was quickly as-
signed another client who I have 
already had the opportunity 
to work with for !ve sessions.  I 
have been captivated by her 
willingness and commitment to 

engage in new things.  She is a 
very active client and it has been 
a challenge !nding projects that 
would embark on her creativity 
through more physically engaging 
outlets.  A couple of the projects 
we worked on together were a 
splatter painting and a marble 
painting, both of which involved a 
lot of body movement.

Overall, the sta# at the Detention 
Home has been a pleasure to work 
with.  I have had the opportunity 
to speak with several sta# for 
more than a few minutes and it is 
unbelievable to hear their many 
unique stories of inspiration to 
devote their life’s work to these 
youth.  It has honestly been a 
unique and valuable experience 
that I will take with me the rest of 
my future career.

by Adrienne Martin, 1st Year

MISCELLANEOUS ART THERAPY 
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ATTA CONFERENCE                
Every year the American Art 
Therapy Association hosts an an-
nual conference in a di#erent city.  
It’s a place where art therapists 
come together and share ideas & 
experiences, educated themselves 
and others, and make connec-
tions.  I drove with my husband 
down to New Orleans for the 
conference as a !rst year student, 
and came home so rejuvenated 
that I decided to make the trip an 
annual a#air.

For my second year in the art ther-
apy program, my class as a whole 
decided to apply to be presenters 
at the conference. I teamed up 
with two of my classmates and 
submitted a proposal for a poster 
presentation.  We were so excited 
to !nd out that our proposal had 
been accepted, but then we had 
to get to work! It took a great deal 
of planning and preparation to 
complete the study that we had 
proposed. I don’t think that any 
of us had an inkling about the 
amount of work we were commit-
ting ourselves to when we signed 
on to present.  However, with a 
lot of sweat and swearing, and a 
little bit of perseverance, we were 

able to follow 
through.

I drove to 
Albuquerque, 
NM with my 
classmate 
Rosemary 
(that’s 16 
hours each 
way folks) 
in order to 
present our 
research.  My previous experi-
ence in New Orleans did nothing 
to prepare me for the experi-
ence of presenting at a national 
conference.  There were over 800 
art therapists from around the 
country all in one place. Though 
they didn’t all attend our presen-
tation, it was awe inspiring to see 
so many di#erent types of people 
come together.

After presenting our poster (which 
thankfully took place on the !rst 
day of the conference), we were 
free to attend lectures, make art in 
the community studio, and meet 
new people. Though art therapists 
seem to be uni!ed by their love 
of scarves, funky glasses and wild 

hair, they seem to be equally con-
nected by their commitment to 
their professional development, 
and belief in the power that art 
therapy can hold.

What I have taken from my experi-
ences at the past two art therapy 
conferences is that the !eld of art 
therapy is rich in personality, per-
spective, and experience. It takes 
all types of people, from all types 
of backgrounds to make the pro-
fession so diverse.  My attendance 
at the conference has helped me 
to realize that I too !t in.  Though 
my experiences are di#erent from 
the next person’s, they are valid; 
they are important; and they can 
add to the collective voice of the 
art therapy profession.

by Crystal Kwentus, 2nd Year

SATA SPRING ART SHOW
May 9

The Turner Center for the Arts
3109 Sutton Blvd.



 1. Find 3 good things every 
day. Use them in art.

 2. Make everything special. 
Embellish your life.

 3. Look for fairy godmothers 
and angel.

 4. Play more often.

 5. Look for smiling faces.

 6. Wish everyone a happy 
life.

 7. Find something to love 
where you are every day.

 8. Make art every day.

 9. Create time.

 10. Honor thy grandmothers 
as much as possible.

 11. Play with the 
grandchildren more 
often.

 12. Create beauty with what 
you have at hand.

 13. Join art round robins. 
Make art with friends. 
Make art as gifts.

 14. Create secrets for a happy 
life and pass it on.

Lani Gerity’s  
14 Secrets to a 
Happy Artist Life 
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PUPPET WORKSHOP                
During the school year, the art 
therapy program hosts two con-
ferences—one in the fall 
and one in the spring. At 
the fall conference Lani 
Gerity was the invited 
speaker. She was very 
dynamic and engaging. 
She uses puppet-making 
techniques to work with 
in metaphor with 
groups of people. 
She has worked 
with groups 
varying from 
Hurricane 
Katrina victims to 
multi-generational 
diads of grandchil-
dren and grandpar-
ents. The participants 
create puppets and 
then create a story in which these 
puppets overcome adversity. It 
speaks to the power of art making 
and working in a metaphor with 
clients. 

During the 
workshop we 
were given the 
chance to cre-
ate our own 
puppets and 
then create 
stories to go 
along with 
them. It was 
an invigorating 
experience and 
really seemed to 
tap into childhood 
themes of paper dolls 
and fantasy play. I created 
two animal puppets and a 
story based on Lani’s formula 
(a happy spot, a problem, a gift 
or power that leads to resolution, 

and a new happy spot). 

“There once was an owl 
queen who lived in a very 
old forest. Her family had 
lived there for generations 
and they loved their home 
very much. One day the 

evil humans came in and 
began to log the forest 

to build a factory 
and the owl queen 

and her family 
lost their home. 
They searched and 

searched for a new 
one but found nothing. 
One day the owl queen 
met the lizard king and 
she began to tell him 
of how her family’s 
home got destroyed. The 

lizard king sympathized with the 
owl queen and invited her to live 
in the new forest with him. So the 
owl queen and her family joined 
the lizard king in his kingdom and 

lived happily ever after.”

My story wasn’t quite Grimm’s 
fairy tale material, but what I 

saw in it were themes that 
I had struggled with in 

moving away from 
home. This theme has 
recurred in my artwork 
throughout the !rst 
semester, however 
this story helped me 
to !nd a resolution 
and an answer to 
the problem. It was 

therapeutic and eye 
opening as to how 
deep a paper puppet 
could take you. 

by Kelley Brown, 1st Year
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AN EXPERIENCE AT HEAD START           
I walk out from the o"ce where I 
have been seeing children indi-
vidually for art enrichment all day.  
I grab a ziplock bag of assorted 
colors of crayons and some white 
paper.  In the Head Start class-
room, the children have less than 
an hour before they will be picked 
up by parents and grandparents 
to go home.  Playful laughter and 
the sound of computer game 
music !ll the room.  I take a seat at 
a small yellow chair at an empty 
table.  I set out my supplies and 
wait.  “Can I draw, Ms. Tessa?” asks 
a little one.  “Can I?” asks another.  
I reply, “Of course!” as I hand out 
an endless amount of paper.  The 
chairs beside me !ll quickly.  “Yes, 
that looks great!  . . . Oh, won-
derful job .  . . You did that all by 
yourself?” I hear myself say back to 
the children who so eagerly look 
to my face for positive praise and 
a smile.  

I think back at how I wondered 
if I would ever know the names 
of each child just a few months 
before.  Now I know each name, 
but I also know the way each one 
greets me, the order in which each 
child wakes up from naptime, 
their favorite color, who they look 
up to, and how each has devel-
oped in their stages of drawing.  
I know the stories they want me 
to read; I have learned the meta-
phors in which they play.  They, 
in turn, have learned the way in 
which I greet them, and the safety 
in which my consistency provides.  

Back at the table, I am surrounded 
by papers !lled with images of 
rainbows, hearts, scribbles, sisters, 
dads, superheroes, and dinosaurs.  
Each is a window into the life of 
the child.  The children gather the 
crayons in an e#ort to clean-up.  
Before I can leave my seat, I am 

given a side-hug, feeling some-
what more like a soft tackle, from 
a young four-year-old boy on my 
left, followed by a hug by the child 
at my right.  I say my good-byes 
for the day to the children and 
sta#.  One of the teachers reminds 
me to drive safe, then reminds me 
to “eat some good food this week-
end” . . . after a brief pause, she 
continues to speak.  “Okay, and 
give me a hug,” she says with her 
arm outstretched.  With a mutual 
respect and concern, I leave for 
the day feeling as if the teachers, 
the aids, the maintenance worker, 
the coordinator, and I are all work-
ing together with the same goal 
in mind:  We work to promote the 
healthy development of the chil-
dren at the site; we hope to make 
them feel special.

by Tessa Faraone, 1st Year

GRADUATE SCHOOL                     
At one point or another, almost 
every undergraduate student 
experiences what it is like to sit 
in a sea of people attending one 
class, listening to “the talking 
head” at the front of the lecture 
hall. Regardless of whether one 
would rank that as a positive or 
negative experience, it is not the 
style found in the art therapy pro-
gram at SIUE. For one, the ratio of 
students to professors during class 
is ten to one. Thus making it im-
possible to slip into the back row 
!fteen minutes late unnoticed, 

or to be identi!ed as “you there 
in the green shirt”. Each person is 
known by name, and recognized 
for what they add to the class 
by being there. Which leads into 
the other aspect of di#erence in 
class life: teaching and learning 
style. While each professor in the 
program has their own unique 
method of relaying information, 
there is a common thread. That is, 
while they speak with recognized 
authority on the given subject 
matter, they expect and desire 
active student input. Opinions, 

challenges, and questions posed 
by students during class time 
are respected as valuable and 
in addition are recognized as an 
enhancement of learning for both 
students and professors. This is 
not to say that there are never 
moments of pure lecture, because 
there are, but unlike the “talking 
head” there will be opportunities 
for students to put their two cents 
in and take ownership of the new 
knowledge gained.

by Christen Brockner, 1st Year



Something that is very important 
to me is to hold onto the artist 
side of myself. In the SIUE Art 
Therapy program it is very pos-
sible to still do artwork on your 
own outside of class. There are 
many opportunities to enter your 
personal artwork into shows 
through the Art & Design depart-
ment on campus as well as various 
galleries in the St. Louis metropoli-
tan area. For myself I have found 
continuing my personal artwork 
as a major component in my life 
outside of school; it is a place I 
can !nd myself again. In this new 
world of professional uncertain-
ties and learning new and heavy 
information I go back to my art 
and !nd where I feel comfort-

able and secure. Making artwork 
is somewhere I can go to ground 
myself when school is feeling 
overwhelming or life is just taking 
over. I can stop, breathe and go 
home to my personal world of 
creating which is an invaluable 
outlet to have.

ON BEING AN ARTIST        by Natalie Nauert, 1st Year

Bad Manners by Natalie Nauert

Exciting things are happening in SIUE’s 

art therapy counseling program. We are 

pleased that Dr. Carol Lark has joined 

our faculty. With Carol and Shelly 

Goebl-Parker on board, I feel like we 

!nally have a complete team. What this 

means for students is even more indi-

vidualized attention on their research 

projects, another viewpoint when it 

comes to processing clinical issues, 

and another person to write grants 

and bring resources into the program. 

The internal grants available at SIUE 

are pretty amazing. Nine second year 

students received travel grants this 

year from the graduate school to pres-

ent their research at the American Art 

Therapy Association’s annual confer-

ence in Albuquerque. They were joined 

by all three of their art therapy faculty 

members, and we had a party at the 

conference to celebrate. We are looking 

forward to celebrating our 25th Annual 

Spring Art Therapy Conference with 

Shaun McNi# on March 22. This event 

should be bigger and better than ever. 

We are going to create a festive atmo-

sphere with art from the Missouri Art 

Therapy Association’s recent commu-

nity projects, as well as a display of 

silk scarves created by students and 

alumni. Hope to see everyone at this 

conference!

Message from the 
Program Director, 
Gussie Klorer  

There are many topics of debate 
when it comes to the practice of 
art therapy. Many of those topics 
were addressed during our !rst se-
mester and will continue to be ex-
plored as we continue our educa-
tion in the Art Therapy program at 
SIUE. The various practicum sites 
give students a !rst hand experi-
ence as to which stance to take 
as practicing art therapists. I have 
just begun a new practicum site at 
the Juvenile Detention Center in 
Madison County. One of the topics 
I have experienced at this site has 
been whether or not to make art 
during the sessions.
I have noticed that for the client 
who is reluctant to make art for 
whatever reason, may be able to 
transition into the process a little 
easier when the therapist is mak-

ing art alongside him/her. I’ve also 
found it helpful as the art therapist 
to make my own art during the 
sessions. It has been a way for me 
to process the information that the 
client is disclosing and also under-
stand possible transference/coun-
tertranference issues that may be 
arising. I hope that through con-
tinued experience I will gain more 
insight into this topic and others.

MAKING ART  
WITH CLIENTS     by Andilyn Corbitt, 1st Year
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PAINTING      
Something that I have already 
begun to notice in my gradu-
ate studies is the importance of 
my personal artwork in becom-
ing an art therapist. It is a way to 
process emotions after a session 
with a client and a way to better 
know myself so I can be a healthy 
therapist. 

This particular piece of work was 
after a session with a client where 
I was highly a#ected by the art-
work and the content during the 
session. First, I drew a small sketch 
in black and white and then later 
turned it into a painting full of col-
or. When I was drawing the piece I 
felt a large uncomfortable amount 
of pressure inside of me. A feeling 

that was familiar to my adoles-
cence when at times I felt trapped 
and not in control of my own life. 
The swirling orange background 
resembles the vulnerable $esh. 
With the sharp prickly red object 
being like a small porcupine that 
feels threatened so it goes into the 
defense mode. 

When creating a piece like this 
after a session it doesn’t take away 
the pain or emotion of the feel-
ings involved but makes a way 
to express those things. It makes 
a way for me to be personally 
healthy and focus on the client. 
Then, I begin to focus on new 
ideas and interventions for my cli-
ent for the next session.

by Jessica Hanzlick, 1st Year


